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“The Board of Education requires me to give you some basic
information on sex, reproduction and other disgusting filth.”
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INTRODUCTION

e development of this series of lessons on social attitudes with
a primary emphasis on sex education has been prompted by the repeated
appeals of teachers who work with educable mentally retarded children.
The initial requests for this material related directly to the need for
information on sex education, however, the final document presents a
much broader coverage of information relevant to the development of social
skills and attitudes. The social needs of the educable mentally retard-
ed are‘basically the same as those of individuals with average intell-
ectual ability, the differences which do occur may be found in the re-
- tardate's need for guidance and the teacher's need for assistance in
planning learning experiences to facilitate social adjustment. If sex
education is to be presented in its proper perspective, the teaching of
social attitudes, values, and sex information must be considered as ex-
periences integral to the total curriculum. To separate the teaching
of social attitudes and values from curriculum content on sex informa-
tion and self image would be like giving instructicn in writing with none
ip spelling.

The material presented in this guide is the result of an attempt to
organize a sequential program of lessons on sex education. The emphasis
on sex education subject matter reflects a commitment to the teaching of
attitudes as an essential component of social development. Tﬁe lessons
have been planned as a sequential program for pre-primary through adoles-
cence. - It is intended that teachers will modify the materiél to the

needs of their class but in general will follow the basic sequence of
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the lessons. Individual groups of lessons, however, can be adapted from
this material and taught separately. The material is organized on four
levels, napely pre-primary 4-7 C.A., primary 7-9 C.A., intermediate 9-13
C.A., and adolescence 14 and above. The age levels are representative

of special classes in Iowa.

A number of authors and organizations have prepared objectives for 3
the education of the mentally retarded. In general they are very simi-
lar. The Educational Policies Commission has listed four major objec-
tives of education: (1) self-realization, (2) human relationships, (3)
econonic efficiency, and (4) civic responsibility.1 Although the degree
of attainment may vary, these objectives are as applicable to the educ-
able mentally retarded as the& are to normal children.

The following objectives compiled by Kirk and Johnson2 are repre-
sentative of the many attempts to deliniate objectives for the mental re-

tardates. ' | ]

1. They should be educated to get along with their fellowmen; i.e.,
they should develop social competence through numerous social
experiences.

2. They should learn to participate in work for the purpose of
earning their own living; i.e., they should develop occupation-
al competence through efficient vocational guidance and traln-
ing as a part of their school experience. -

3. They should develop emotional security and independence in the
school and in the home through a good mental hygiene program.

4. They should develop habits of health and sanitation through a ;
good program of health education. . , | A

1 EBducational Policies Commission, The Purpose of Education in Amer- : v
ican Democracy (Washington: National Education Association, 1946), p. 47. ‘

: 2 Samuel A. Kirk and Orville Johnson, Educating the Retarded Child
SN (Boston: Houghton Mifflin Company, 1951), p. 118, cited by Samuel A. Kirk,

Educating Exceptional Children (Boston: Houghton Mifflin Company, 1962),
pp . 103 o~
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5. They should learn the minimum essentials of the tool subjects,
even though their academic limits are third to fifth grade.

6. They should learn to occupy themselves in wholesome leisure
time activities through an educational program that teaches
them to enjoy recreational and leisure time activities.

7. They should learn to become adequate members of a family and a
home through an educational program that emphasizes home member-

ship as a function of the curriculum.

8. They should learn to become adequate members of a community
through a school program that emphasizes community participation.

The philosophy underlying the development of this publication has
evolves from the principles reflected in the previously stated educa-
tional goals and objectives. Due to the limited intellectual capacity
of the educable mentally retarded, special educators have repeatedly
stressed the need for an emphasis on good mental health and social ad-
equacy.

In a review of the relationship between socio-chltural factors and

endogenous mental retardation, McCandless attributes deficient intell-

ectual development, to some extent, to environmental deprivation.
McCandless defines intelligence as a "problem-solving ability" and im-

plies that there is also a high degree of influence by social factors

4
upon lowered intellectual functioning.

In their text on mental retardation, liutt and Gibby wrote of "the

. 5
lobal person" in stressing the total human being. With reference to
g .

Corkaay ¢ i o

3 Endogenous refers to psycho-biological insufficiencies which
are inherited, as compared to those which criginate in the environment.

Boyd R. McCandless, '"Relation of Environmental Factors to Intell-
ectual Functioning," Mental Retardation: A Review of Research (Chicago: \
University of Chicago Press, 1964), pp. 175-213. g
. Max L. Hutt and Robert G. Gibby, The Mentally Retarded Child - 2
Development, Education and Treatment (Boston: Allyn and Bacon, 1965), ]
pp. 220-222. i
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personality development in the retarded individual, the following seems
L
to reemphasize the factor of social influence upon intellectual achieve-
N

ment.

1+ has been demonstrated by both clinical studies and research
investigations that some individuals, with potentially normal or
even superior intellectual capacities, are thwarted severely in the
early experiences they have in meeting their biosocial needs. Ex-
periences involving parental rejection, separation from parents,
rigidity in training schedules, and a repressive home climate may
separately or in combination produce avoidance reactions, and, in
the extreme, may produce severe psychological withdrawal, low drive
for accomplishment, and other forms of emotional disturbance. These
forms of behavior may then form part of the pattern which involved
intellectual retardation. The child may learn, as Gardner has

put it, to have a '"low expectagion level that his efforts will lead

to success in problem solving.

The impact of environmental influences on the social and intell-
ectual development of children with limited intelligence is well docu-
mented. Social competencies along with the acquisition of academic
skills rank among the major goals for the education of the mentally re-
tarded. Much of the research and current production of curricular mater-
jal for the mentally retarded is being geared to the teaching »f practi-
cal academic or vocational skills. Although the preparation of material
designed to assist teachers in teaching social skills is not being ignor-
ed, the effort is comparitively less. Lip service on the part of curr-
iculum planners is not sufficient to influence the teaching of sccial

attitudes and behavior. Guidance and instruction in social attitudes
should be viewed not only as tools for successful life adjustment but
also as provisions for realization of greater intellectual potential.

For sincere educators of the mentally retarded, this should offer an ex-

citing challenge.

6 Ibid., p. 129.
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This material in Social Living is an attempt to present a limited
supply of exemplary lessons which teach specific areas of social develop- 3
ment. The primary emphasis is on sex education. Later publications
will focus on related areas of social development. It is sincerely
hoped that teachers will compile additional lesson plans which will
strengthen the retardate's self-image and increase his potential for
self-direction. Good attitudes alone are not sufficient; the mental
retardates need opportunities to acquire social competency as much as

the academic skills.

The inclusion of planned learning experiences on sex education in
the mentally retarded will be in addition.to the curriculum currently
employed in many special education programs. Too often such learning
experiences are left to incidental teaching or handled through short
term units. It is the firm conviction of those responsible for these
materials that the teaching of information on sex as an integral part
of social development is a major component of curriculum fof the mentally
retarded. Unless this belief is shared by the teacher using these mate-
rials its impact will be greatly reduced.

The study of attitudes regarding sexual feglings and practices
and the study of human reproduction are generélly accepted as two of i
the necessary areas to be included in preparing students for the re-
sponsibility of their adult roles. In the regular class program these
topics are usually taught in high school and through a separate block ?
of study in such courseslas{science, home economics, or health. The
hesitancy to includeJtﬁése areas of study in public school programs has
been due to the Victorian attitudes present within our culture and to a

certain extent to misinformation. In general, parents have knowingly
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allowed our children to learn "the facts of life" in any piece-meal
manner in which they chanced to encounter them. If the truth is to

be admitted, this has been predominately due more to a lack of know-
ledge as to how to present the information with the proper attitude
than an inability to determine what to teach. These limitations coupl-
ed with personal inhibitions on the subject have excluded programs

in this important areé of development.

It is certain that as a society, we are still not yet completely
free of the guilt feelings inspired by the Pufitanical inference that
sex is supposed to exist only for the purpose of human reproduction.

We must squarely face the illogic of thig and hope that we can instruct

and inspire more healthy and positive attitudes.

Incorporating Sex Education into the Curriculum
for the Educable Mentally Retarded

Transitions in social attitudes and practices are usually gradual.

This is particularly true of sex education in our society -- that is,
it has only been in the past four or five years, that much progress has

been made in this area. New material and activities are being developed

so rapidly that experts are predicting that broad, thorough sex eduéétion
.programs will come to exist in at least 70 per cent of the nation's
schools within the next two years. The impact which this expansion of
the regular curriculum will have on instructional programs for the men-
tally retarded remains to be seen. The difficulty experienced by.the i
; mentally retarded in making decisions having social consequences plus

their generalized limitation resulting from their intellectual defect,

mandates curriculum provisions for the teaching of sex information. A

-6-
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search of the literature for examples of sex education for the mentally
retarded yielded a pausity of findings. In general, the attention given
to sex education for the mentally retarded has been sporadic with few
attempts to approach the topic in a systematic manner. There are,
however, a number of programs for regular students which offer in-
dicators for teachers willing to modify and adapt material and tech-
niques. The programs reviewed in the subsequent paragraphs summarize
the experiences of programs for normal children which are relevant to
teaching sex education to the mentally retarded. The following report,

as adapted from an article in Scholastic Teacher, exemplifies the type

of growth currently in progress.

Glen Cove, New York. The sex education program developed

at Landing Elementary School was in response to a request made

by the PTA in 1963. A group of parents interested in improving
the lines of communication within their families asked the help

of the school staff in setting up a program that could be present-
ed in the classroom and carried over into home discussions.

The program is based on the philosophy that sex is something
you are, not something you do. The lessons are aimed at helpiné,
the boys and girls establish more positive attitudes toward them-
selves, their growing bodies, and their peer and family groups.
The idea is to give them a basis for making responsible decisions
as they grow up and assume appropriate places in their adult . i
society. The program taught by the school nurse, is a part of the '

school health curriculum. Sequentially appropriate material is L,

taught at each grade level, beginning with the child and the wonder
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of his growing body. Next, the child learns to understand human
reproduction. He then learns to function at all ages as a worthy
family and peer-group member. Parents are invited to grade-level
evening meetings to become acquainted with the matetrial planned for
presentation in the classroom. While the school staff firmly be-
lieves that parents have the primary responsibility for sex ed-
ucation, it welcomes the opportunity to share in this reéponsibility.

A pamphlet, Getting Started, describes the program in detail

and is available for $1 from Getting Started, Glen Cove Public

Schools, Glen Cove, New York 11542.7

Mamaroneck, New York. The need for sex education was recog-
nized by the faculty of the fourth-through-sixth-grade Daniel

Warren School of Rye Neck Public Schools. They decided that a

successful program would have to include the community's involve-
ment, an adequate curriculum, and pupil reaction.

The community involvement began informally with a number of

casual sessions with parents. Later, conferences on the need for
sex education were held with the PTA executive board, and an open
PTA meeting was held for further discussion. The reaction of ;he
audience was heavily supportive, though some members were curious
about the subject matter of the curriculum. A strong and contin-
uing faculty-parent communication was an important part of the plan. ;

To "build" the curriculum, the faculty experimented with 140

sixth-graders, who were divided into five classes. The concentra- v

tion centered on the content, materials, and methods. Finally, the

Rose Daniels, "Sex Education in the Elementary Schools," Schol-
astic Teacher, April 21, 1967, p. 10.
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results produced an instructional program that presently starts in
the fourth grade with the study of the reproduction of plants and
animals. In the fifth grade cell reproduction in plants and ani-
mals is introduced, including the embryo and fetus. The content
of the program in the sixth grade includes the study of human
reproduction and growth, emotional and social changes in maturation, .
and the functioning of the family as a social unit. Instruction is
presented by the classroom teacher, with the aid of the nurse and
physical education specialists.

The reactions of parents, students; and teachers have been
overwhelmingly favorable to the Mamr;neck program. The teachers
of the sixth grade are enthusiastic about the challenge of teach-
ing about human reproduction and growth. The students appear to
be eager to know and are amazed and pleased that teachers dis-
cuss this topic with them.

Washington, District of Columbia. Health and Family Life

Education had its beginning in 1956, when a committee of school

officials and community representatives began to consider a pro-
gram of sex education for the city's schools. This led to a course
of study in sex education two years later. Orientation meetings
and in-service workshops were held for a selected number of
teachers, and by 1961 all elementary, junior, and senior high
schools were involved.

Although the study of animal reproduction starts in the prim- %

ary levels, sex education really begins to unfold at the fifth grade

8
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level with the study of the structure and function of the body

and emphasis on the reproductive system. For the untrained teacher
at any grade level, this was found to be a sensitive and difficult
area to teéch. The best results were achieved when the teacher.
felt personally secure in, and professionally capable of, handling
all aspects of the teaching-learning situation.

Parents and‘community agencies were able to become more
closely involved in the program at the upper-elementary level.
Parents of sixth graders were required to give unanimous consent
before the study of human reproduction was undertaken. The school
doctbr and nurse, in conference with parents, teachers, the school
counselor, and the principal, decided on appropriate materials
. (films and printed matter) for use with the pupils.~ The beys and
girls were separated at various times for part of the instruction.

The pupils indicated that they liked the chance to '"talk
out'" their health problems and questions in school. Parents ex-
pressed frank appreciation for the assistance the school gave in

health education, especially in the sensitive areas. The program

is further described in Personal and Family Living for Elementary

Schools, $1, and in A Brief of the Curriculum in Health and Family

Life Education (K-12), 25 cents. Both booklets may be obtained by

writing Curriculum Dept., Phillips Administration Annex No. 7,
N. St. between 27th and 28th Sts. NW, Washington, D.C. 20007.9

University City, Missouri. A Family Life Education program was

initiated in 1949 by Miss Helen Manley, then director of physical

2 Frances E. Noll, Ibid., p. 1l1l.
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education, health, and safety. This pilot project was set up at
the request of an elementary school principal in response to the
number and types of questions asked of him and of teachers by the
boys and girls in the upper-elementary grades. Miss Manley visited
the classrooms of the children from the sixth grade to the senior
high school to conduct the program. The teachers of the sixth
grade were informed of the visits and prepared their students by
showing the relationship between the other systems of the body and
the reprodﬁctive system. Before each visit the parents were in-
vited to an evening meeting to view films and slides and to become
familiar with the lecture content.
During the 1966-67 school year the possibility of changing from

; program based on presentations by a specialist to one which is

an integral part of classroom teaching was discussed. It was felt
that because questions pertaining to growth processes can occur
anytime and anywhere during the school year, classroom teachers
are‘in a position to know the proper time to begin instruction.
This method would seem to be more effective than setting a spec;fic
time during the school year to introduce sex education. Intérested
teachers were selected to teach the subject, assisted by the school
nurse. Gradually a changé from specialist to classroom instructioh
occurred. With this change, parents askea that tﬁeir preview. of
the material éither be éliminated or presented at the beginning

of the school year in one mass showing. By presenting a "parent
preview” of the major parts of the program, the parents were given

an opportun ity to learn about the-type of instruction their children

-11-
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were receiving.

Presently in the University City system emphasis in sex
education has been at the sixth, eighth, and eleventh grades.
Future plaﬁs call for extending the levels of emphasis to the
fifth, seventh, and tenth grades including Kindergarten. The
staff involved in the program found that current films and lit-
erature, as well.as the great stress on sex in mass media, necess-
itated an over-all approach to the assimilation of correct termin-
ology and word usage pertaining to sex factors rather than a pin-
pointed study at certain grades or age‘levels.

The classroom teacher, in general, agreed that the Family

Life Education program has at last been put into its proper place

.as part of the regular classroom instruction. A program syllabus,

Sex Education in the University City Public Schools, is available

from the Coordinator of Physical Education, Jackson Park School,

7400 Balson Ave., University City, Missouri, 63130.10

Diamond Springs, California. El Dorado County has a multitude

of small- and medium-sized elementary school districts, one high
school district, and one unified district. Each district has
approached the teaching of sex education in a different way, and
for the most part no consistent pattern has been utilized from
year to year. The concentration of effort in sex education and
the concern of most districts has centered in the sixth to
eighth grades, even though there is frequent comment by parents,

teachers, and community members that the program should be started

10 Arnold N. Stricker, Ibid., p. ll.
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in kindérgarten and continued through high school. Among the mate-
rial and in the program is a fifth through eighth grade continuing
guide; Human Growth and Reproduction in the Elementary Curriculum,
available for $1, from El Dorado County Schools, P.O; Box 710,
Diamond Springs, California 95619.

Early in 1967 a plan preparing for a complete K-12 program in
sex education was approved by cournty administrators. The plan in-
cluded appropriate community, parent, student, and educator involve-

ment and will take three years of intensive development as well as

N —

continuing evaluation and adjustment§*to become operational. When
~

. ~

completed and adopted it will become part of the curriculum for all

school districts in the county.11

Implications for Planning Sex Education Programs
for the Educable Mentally Retarded

Although the attention given to sex education in the regular curr-
iculum has been limited, a number of common findings are being reported
which merit consideration as basic planning principles. These princi-
ples will be presented in relation to regular class programs then summar;
ized with the implications for the EMR.

Systematic approach. A'major area of agreement centers around the
need for a systematic approach to sex education. It is not gnOugh to
present brief isolated lessons on reproduction, menstruation, or
dating behavior. Children and youth need help in understanding their
feelings and coping with social situations which they are destined to
encounter. The teaching of specific information must be couched in a

context which embraces the realities of life and the perspectives of the

11 ghirley E. Wells, Ibid., p. 1l.
-13-




child. A systematic approach implies a developmental emphasis with att-
ention being given to relavent sex and social information at the primary
level as a basis for more m#ture experiences at the older levels.

Teacher Coﬁgetencies. The knowledge and attitudes of the teacher
represent another important variable in the successful implementation of
a sex education program. Knowledge of the subject.matter is necessary
but not sufficient fo; effective teaching in this area. The teacher
must be capable of developing a relationship with his pupil which
allows for effective communication. The studénts must feel free to ask
questions and contribute to the discussion. Only when the teacher is
able to réflect healthy attitudes and positive views toward the subject
can maxiﬁum benefit for the student be the result. The values and att-
itudes of the typical classroom teacher are very middle class. In
general the teacher represents a generation once or twice removed from his
students. These factors seem to complicaﬁe the establishment of the kind
of relationship desired. This is particularly true at the junior and
senior high levels.

Parental Involvement. While parenté are willing to concede to
the educational responsibility for decisions on methods, techniques and
content inherent in the teaching of basic skills and most subject matter
areas this concession is not to be assumed in the area of sex information.
This does not nécessarily mean that objectio@s should be énticipated,

rather it means that parents should be involved in determining the dir -

ection of the program. They should also be kept ébreast of the information

employed and scope of the subject matter. How this is accomplished is a
topic for another publication, however, the nature of the content is such

that parental views should be solicited and considered.

-14-
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Community Resources. Physicians, nurses, mothers, social workers,

and clergymen are among the individuals who collectively represent the
community- resource available to education in developing instructional
programs in sex education. The availability and/or wil}ingness of a
resource person to assist in the program should not be the only criteria
for participation. Like teaqhers, other persons sometimes find it diff-
iculﬁ to relate to young people. Consequently it is important that re-
source people be carefully selected. In addition to possessing the de-
sirable personal qualities they must fully understand the relationship
of their assignment Lo the over-all program.’

While few special education programs'for the EMR in Iowa are of
sufficient sizec to warrant a major commitment of staff time to independ-
ently.developing guidelines for sex education, the children and youth
deserve a planned sequential program. If the . curriculum employed in
special classes is to reflect this concern and if teachers are to ful-
fill their instructional roles, direétion, and suggested lessons will
be necessary. It is because of these needs that this document in ten-
tative form has been developed. The selection of the content resulted
from considerable study on the part of the staff. lowever, no preteﬁse
is made that the material is all inclusive or that any particular seg-
ment of the content is crucial to the program. Rather, the intent is
to encourage special class teachers at all levels to incorporatc a
developmental approach to the influencing of.attitudesrand the teaching
of sex information. Teachers will need to modify and supplement the
suggested lessons in 6rder to meet the nceds of their pupils. The con-
tent of the lessons is approached in a modified dialogue format. Sugg-
ested éomments to the students along with directions for the tcacher

are presented. This format in itself represents an experiment. Later

-15-
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evaluation will determine its merit. The total program is presented in

tentative form and is to be used at the discretion of the teacher. No

-

assurance can be offered that the materi#?kis appropriately graded for

difficulty or tﬁat the sequence is unalterab1;>\

A Message to the Teacher

Probably one of the most vital components of a comprehensive sex
education program should be the assistance provided the teachers through
orientation and workshop sessions. In the absence of these opportunities
the special class teacher must prepare himself. This will involve consid-
erable reading, exchanging of ideas with fellow teachers, and related
professional persons as well as a self appraisal of his own attitudes
and values. Without a good background on the part of the teacher max-
imum.benefit from the program probably will not be attained. To do only
as you please in the teaching of sex information is unfair to yourself,
the pupils and the program. You must carefully plan your lessons and app-
roach them with a firm belief that the subject matter is an integral and
natural part of the total curriculum.

The teacher's role will not initially be easy. Because of the céensor-
ship our society has placed on open discussion of sex related probléms,
many teachers will be hesitant to answer questions pertaining to sexual
feelings, human sexual organs, and reproduction. You should not be alarm-
ed if you find yourself in this situation. The broad coverage of the sub-
ject in this publication and suggested references should help you gain
confidence. An alternative may be to team teach specific lessons with
another teacher. The important factor to keep in mind is that the social
development of the educable mentally retarded child greatly depends on

the experiences afforded him through their teacher. Sex information is
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a very relevant part of the over-all information and experiences they
need in order to attain an adequate level of social performance.

As a teacher of the educable mentally retarded you not only need
to understand the technical information but must a'so be prepared to

explain it in terms commensurate with the limited comprzhension of the

students. Ironically, it is difficult to find an acceptable terminology
with which sex may be discussed because this subject has, in the past,

been discussed in either a complicated, technical vocabulary or in terms
considered to be vulgar and socially unacceptable. The retardate is not
going to grasp the former, and a teacher may understandably not want to

use the latter. This does not mean that the street vocabulary is ignored,

rather it may be necessary to incorporate the popular terms with a tech-

nical vocabulary meaningful to the child. Our society's '""language of
sex" represents one of the frustrations we face in treating scx as a
natural, wholesome part of life. Although sex is not olten talked about
openly, we may rnot assume that children are not exposcd to a breadth

of information on the subject.

Parents often scold their children for using words which they or
other adults cannot accept. Instead of helping the children understand
;hat there are more appropriate words they resort to admonishing them by
using the well known phrase "that's naughty". But "naughty'" words are
also commonly heard on the school playground as well as in the classroom.
Consequently, the teacher must remcmber not to appear shocked. First, it i
is a good idea not to promote additional inhibitions regarding sex by
inferring that it is "dirty" or "bad". Second, every attempt should be
made to help the child to become an acceptable member of socicty through ;

the development of good language. From this, it seems reasonable to

-17-




assume thot a child who uses terms not considered "proper" needs to

be worked with, not reprimanded. He should first be asked what the
word means and then why he used it. Most slang expressions with sex
implications are devoid of any logic, and the child thus may be helped
to use terms which are "smarter," as well as more appropriate. This
approach teaches the child that he should know his word meanings and
that some are more apéropriate for use than others. Another point,
easily made and reinforced through class discussion, can center around
which words are socially acceptable and which are not. However, you

do not want to belittle the child's family background, thus, care should

be used ih referring to the vocabulary of the home, where many children

may hear these words frequently. School, television and radio programs,
stores, and the church enviromment are places which may be used to ill-
ustrate the fact that many terms aren't generally acceptable and that

there are other words we can learn and use.
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PRE-PRIMARY LEVEL

PLEASE READ

It is the policy of the Special Education Curriculum Development
Center to disseminate suggested material, evaluations of commercially
prepared materials, and, when appropriate, recommendations on method- ;
ology and. teaching techniques. This document falls under the category 4
of suggested material. Staff members have researched the literature
for .relevant information on social development and sex education for |
_the educable mentally retarded, however, the composite of lessons de-
'veloped by them has not stood the test of time or experimentation. For
this evaluation we must rely on you the special class teacher. As you £
experiment with the suggested lessons or modifications of them, record |
your comments in the space provided opposite each lesson. Only through
.your serious efforts in teaching this material and your candid evalua-
tion can this tentative guide be revised into a relevant and meaning- .
ful reference for teachers of. the educable mentally retarded. 9

It should be noted that the material is written for teachers and ‘
not for students. The vocabulary used to explain concepts and topics 3
has been selected which best enables the writer to communicate with ;
teachers. In some cases suggested terms for use with pupils are cited;
however, for the most part, the teacher is required to modify the vo-
cabulary to best meet the needs of his group.

The format of this material differs from others used thus far by
SECDC. In some situations an outline style is used; in other instances’
information is presented in dialogue. This variance is partly due to ¥
the nature of the content and partly to experimentation on the staff's
part. - '




E:
ke
Yy
hS
K
s

e

Pre-Primary Level
C.A, 4=7

The ultimate.goals of education should include the self-acceptance
and sélf-direction of each individual. Positive guidance in building
habits and in concepts which form healthy, well=-adjusted 1nd1v1dﬁals
should be present from the earliest stages of development. The ini-
tial responsibility, therefore, lies within the home. The school mu;t
begin this guidance from the first day the child enrolls and often
must supplement the guidance which has not been sufficient in earlier
years.

.The current philosophy regarding a sex education program stresses
that it should begin in kindergarten in order to gain success in es-
tablishing wholesome, natural attitudes throughout the growing years.
This also provides for more readiness and acceptance of sequential in-
struction, which can lead to a clearer understanding of life processes.

The opportunity to teach children toAaccept their body parts and |
functions and the development of living things is actually simplified
and enhanced by the fact that their interest in sex is based on curi-
osity. Priof to adolescence, they have little direct persbnal 1&entifi-
cation with sex, and primary children usually do not concern tﬁémselves
with the abstract relaﬁions'of love and emotion. If there are inhibi-
tions or reactions of shame and embarrassment, they are the result of
the subject being ighored or referred to as somzching that a child

should not talk about. Its presentation within the school situation

'{n a natural, honest manner by a teacher should quickly help a child

ovefcome any such}feélings. Therefore, all the questions asked by the

~ children should always be answered within the limits of their compre-

hension and their present need for information.

- -20-




For the pre-primary teacher of educable mentally retarded students,
the opportunity to reinforce what might be considered incidental learn-
ing is extensive. Perceptual development exercises which are a part of
reading readiness preparation may also be used in establishing natural
attitudes toward body parts. This may be supplemented by using the cor-
rect terminology with reference to personal care and toilet training
in cases where this is not yet accomplished.

To 1ist awareness of male and female as the two sexes may seem to
be an oversimplification. However, the fact that "boys and girls are
different" is often a subject of whispered discussion between elemen-
tary school children who have never been given the opportunity to open-
ly discuss what should be a natural and acnepted fact.

Concepts of change in development will be more easily understood
~ if pre-school children can be provided with pictures of people who are
at various stages of age and growth.

Within this material the development of a child's self-image is
deliberately and carefully guided. Although this is a basic and funda-
mental dedication of every teacher, it is a principle which can never
be overly stressed, To include specific efforts in this area seems
very appropriate in a curriculum designed for the formation of normal,
healthy attitudes.

The material providing guidance in sex education and in social
living for this beginning level is arranged in.a way that allows for
flexibility. It may be presented as individual units of instruction,
or it may be integrated into the plans of other curriculum areas. The
material is to be used as a guide to the content to be covered, for
materials to be used, and for examples of lesson presentations; also,
it-may be adapted by each individual teacher in any way that proves to

be most effective.
-21-
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LESSON I HEALTHY BODY IMAGE

Lesson Objective: To develop a healthy image of own body through
recognition of names of body parts. To accept
the body as important to the individual.

LESSON APPROACH ?
-
Suggestions for Presentation:
Conduct pra;tice sessions in which names for body parts are learn- R
é ed: head, arm, hand, elbow, foot, leg, heel, stomach, back. Games may
k be played in which children are told to move an arm above the head, ’;
% raise a leg, etc. '"Simon Says" is a févorite for this. Coloring the ¥
; children's thumb nails, red for right, green for left will expand the 4
§ excercises as well as involving further learning. 3
% . Ask questions with reference to body parts: ;3
? "What kinds of things do we do with our hands?" / g %
"How do our legs help us?" ; g
"On what parts of our bodies do we wear shoes? hats? gloves?" f
"Why do we wear shoes? etc." =-- illiciting answers such as for
warmth or protection. Stress importance of care for body parts because
they help us do so many things. Have children view pictures of persons }
in various positions and give verbal response as to body part involved ;
in position: {
This person is standing on his feet. T ]

This boy is lying on his back.
. This girl is waving her amm.
This woman is kneeling on her knees. 1
This baby is resting his head. |

Have children imitate positions as they see them.

-22-




Instructions to the Teacher:

In discussing body parts, it is necessary only to name those in-
volved in the actual exercises. However, prepare for the possibility
of broader discussion if prompted by the children. They may become en-
thused in "listing" and want to identifv ears, eyes, hair and other ob-
vious body parts. It would not be at all unucual to have a reference
to or question concerning a '"rear" or "bottom" or "butt". This is the
kind of opportunity too often hushed or ignored. This is the chance
to really begin to form healthy concepts and terminology. The teacher
should very naturally include this, as well as other references, with
no show of alarm. Point up that the proper name is buttocks and continue
the lesson as you presented it for other parts of the bodv. "What body
nart Qo we sit on?" ilave the students respond with the proper word,
buttocks. Terms used in the individual home, such as '"bottom'" should

not be given negative inference and arc more widely acceptable.

Resource Material:

1. Programs for Visual and Auditory Perceptual-Motor Training
such as:
a. Readiness for Learning, McLeod, Price, New York: J.B.
Lippincott Co., 1964, or any similar program with motor
training activities.

b, The Frostig Program for the Development of Visual Perception,

Marianne Frostig, Ph.D. and David Horne, B.A. Chicago:
Follett Publishing Co., 1964,
2. Pictures of persons of varied sizes in different positions:

standing, sitting, kneeling, lying, propped on elbows, ectc.

23-
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Recordings

a. Basic Concepts Through Dance: Body Image, EALP 601
b. Listening and Moving, LP 605, 606-7.

Available from: Educational Activities

Freeport, New York
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LESSON II PROPER TOILET HABITS

Lesson Objectives: To emphasize proper toilet habits with instructions
' as to cleanliness and naturalness. To learn accur-
ate terminology for body parts and functions.

LESSON APPROACH

Suggestions for PresenFation:

The physical plant of various schools and the specific procedures
of the school system will affect the extent to which a teacher may work
with actual training. It is hoped that the teacher or helper may accom-
pany the child to the toilet and that faciliﬁies are located within the
classroom.

Opportunities for using and teaching correct terminology should

come easily with this aged child. TIThe teacher should deliberately be

alert for such occasions. If a child says he has to "wee-wee", '"tinkle'",

or "grunt'", or such expressions which may be used at home, the teacher
should respond by indicating that there are other words which the child-
ren might use. A typical teacher comment might be, "Do you have to go
to the restroom?" Depending upon the maturity of the children, they
may be encouraged to use such terms as urinate and bowel movement. Keep
;his on a positive note by explaining that we use the right terms ve-
cause we are in school and are learning to say things the best way.
Also, explain that different families may use varied "pet expressions"
and therefore, people don't always know what you mean. They will know
if the proper term is used.

Other areas of training concern position at the toilet, use of
tissue, flushing the commode after cach use &nd washing hands after each

use.
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Proper Toilet Habits (cont.)

Opportunity for incidental, individual instruction might arise

in situations similar to the following:

1.

1f comments or questions arise as to why the boys stand to
urinate and the girls sit, explain: "Boys have a penis through
which they urinate and since girls do not have a penis, they
sit down."

Boys should be instructed to hold the penis while urinating.
Note that we must be considerate to other people who share the
toilet ‘and we may be a good helper by keeping our toilet clean.
Boys should be instructed on raising and lowering the toilet
seat before and after urinating.

If completely pulling down the pants is easier than opening the
fly, let the boys know this is acceptable.

If standing to urinate pkesents difficulty, assure him that no
stigma is attached to sitting down.

Teach girls to use toilet tissue in a front-to-back wiping pro-
cedure. The factors of cleanliness and frequent vaginal irrit-
ation and infection are often due to lack of proper instruction

with this procedure.
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LESSON III TYPES OF TOILETS

Lesson Objectives: To recognize different types of commodes and
urinals and how to use them.

LESSON APPROACH
Suggestions for Presentation:
With the illustrations provided for typical commode and urinal types;
explain to children that they may encounter the different kinds in public
places.
Instruction should cover:
1. Difference between commode and urinal
2. Difference between men's and women's urinal (bowl of urinal
for women juts out further)

3. Where and how to flush different models.

4. The bidet is for cleansing purposes =< used mostly by adults.
(water supply and drain within bowl for douche purposes)

5. Lack of handle for flushing indicates automatic control of

flushing. This is often done on a timed schedule--sometimes

connected to door mechanism.

Resource Material:

1. Illustrations of commodes and urinal types.
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Floor-base commode

with flat tank

Floor-base commode

with regular tank
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Floor-base commode

with attached flush handle

Off-the~floor commode

with detached flush handle
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Off-che-floor commode

with attached flush handle
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Integral seat commode

with automatic flushing
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Bidet (ba-d;y) with faucets for

hot and cold water, and drain

fitting

Men's urinal (most

common for schocls)
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, Double, elongated urinal with automatic flushing
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Single elongated urinal with top flush handle
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Women's urinal with

flush handle
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Floor-base urinal

with flush handle
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Trough urinal with

flush handle

Trough urinal with

automatic flushing
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LESSON IV MALE AND FEMALE ROLES

Lesson Objectives: To establish identity of specific male and female
roles in our society.

LESSON APPROACH

Suggestions for Presentation:

This lesson may be handled strictly as covering differentiation
between the sexes or may be included within a unit on the Family. It
may also grow out of classroom discussion in which the subject arises.
The former lesson on toilet training may also serve as an incentive.

Physical differences of bodies should be discussed in a natural
manner to establish the fact that it is normal. The use of the word
penis for the male organ should become established early. The addi-
tiona] recogrition of modes of dress, styles of hair, and distinctive
vocations is to reinforce the aspect of naturalness and establish basis
for later study of male and female roles in reproduction.

Plan class activities such as: Divide class in small groups accord-
ing to sex. Ask children, "What is the difference between the people in
this group and those in the other?" Answer will be, "Boys and girls."
Continue: “What do we call boys who are grown up?" Answers may varx'
with "men, women, mommies, daddies, etc." Explain the words male and
female as terms to fit all sizes of people and to differentiate sexes.

Inform children that male and female are what we call the sex of a
person, animai or plant - that sex means whether it is a maie or female.
Have class practice use of words male and female by pointing to pictures
of both.

Discussion of differences: "Paul, how do you know Mary is a female?"
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Male and Female Roles (cont.)
From this should come discussion of dress, hair, etc. and other s2ys
we differentiate. In addition to pictures, use words like brother,

sister, uncle, aunt, Mr., Mrs., Miss to establish definite individual

references. Demonstrate with questions of repetition of previous
coverage: "What sex are you, Joe?" "ihat sex is your mother, Lois?"

"What sex is a brother?"

Resource Material:

1. Pictures to represent sex differences. Use pictures with good
specific differences in male and female clothing attire (no
women in slacks or men in robes.) Use activities recognized
by our society as distinctive of sex preference due to physical
energy or talent, i.e., men on construction work, painting a
house exterior, or driving a truck; women doing needlework,
ironing, nursing a baby. Do not give impression that home re-
sponsibilities for men or outdoor jobs for women are degrading

or unnatural.
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LESSON V SEQUENCE OF GROWTH

Lesson Objective: To note sequence of growth through comparison.

LESSON AFPPROACH

Suggestions for Presentation:

This lesson should naturally grow out of Lesson IV and sex diff-
erentiation. Point up that people, animals and plants are either male
or female, but there are also other differences. Ask children "What is
an adult?" Answers may lead to references such as "big", "grown-up",
etc. Note that children are different sizes because we are all growing.
It takes a long time though, for a person to grow into an adult. At
this point, use pictures representing various st<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>